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An Investigation of Personal Pronouns in Croatian GL Learners' Argumentative Texts

To date, corpus-based research has attempted limrexarious linguistic features, their specifiaétions

and interactional dimension in different foreigmdaage (FL) contexts. Specific writer/reader vigipi
features seem to be of special interest becausleeof multifunctional nature. There has been extens
research on personal pronouns, especially on thepérson singular/plural pronouhgndwe in various
EFL contexts (Dutch, French, Finnish, Swedish, Najian, Taiwanese, Chinese, Japanese, Russian) and
genres (e.g. Hyland, 2002; Adel, 2008 in acadenniting; Pacquot et al., 2013 in argumentative wg)i

The present study attempts to contribute to this &f research by focusing on the use of persawoalopins

in the argumentative writing in the Croatian Gernama Foreign Language (GFL) context. It aims at
investigating (a) the frequency and accuracy ofrthminative personal pronouns used in argumentative
texts written by GFL learners, (b) the discoursecfions these personal pronouns fulfil, and (c)pbssible
reasons for the overuse, underuse or misfifee nominative personal pronouns.

The study draws on a corpus comprising 48 textstemriby GFL learners at B2 level. The nominative
personal pronouns used in argumentative texts weedysed usingorpus tools (e.g. Sketch Engine,
WordSmith) The preliminary results of the quantitative datealysis show that Croatian GFL learners use
the first-person plural pronoumsr and the third-person singular proncemmore frequently than the other
nominative personal pronouns in their argumentatéx¢s. Moreover, the qualitative analysis conddicte
reveals that Croatian GFL learners tend to mishsethird-person singular pronown in argumenative
writing.
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Cultural elements in English language coursebooks

The aim of this research was to investigate théurall elements of the target language culture ahédro
cultures incorporated in the Helen Doron Englishirsebooks. These coursebooks are a part of thargar
materials for over two million students in morertthirty countries all over the world, Croatianslirded.
Considering the fact that it is a globally used el it should contain the elements of both Engéisd
different L1 cultures. This assumption is aligneithva number of researchers’ claims that studembsilg

be exposed to both target-culture elements as agellements from their own culture (see e.g. Vickov
2012). Furthermore, researchers noticed a shifivénpresentation of the cultural elements in cansez
series of both German and English language coueksbdeveloped in Croatia (Andraka, 2014; Petavi
2010). Since only a few studies dealt with the HBthod, we decided to investigate one specific eiéme
and that is the coursebook content in terms optkeentation of the culture. Our research goaltwafold.

We wanted to explore (1) the presence of the alltelements of the target language culture androthe
cultures and (2) the change in consecutive edit@rthe coursebooks. We analysedul Wards’s World
(ed. 2006) and’een Talen{ed. 2012) coursebooks series used in teachingdtises of the same name.
Since each course contains four coursebooks, wgsadaeight coursebooks in total. After the quéliea
analysis of the coursebooks in question, our ressiiggest that there are elements of both thettarge
language culture as well as many other culturestiauL1 culture was not incorporated in the inigeged
series. We also noticed a positive shift in thespn¢ation of the cultural elements in the two exeiseries

of coursebooks.
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Croatian-English bilingual children with Special Language Impairment: a case study on
morphological and syntactical errors

For the Croatian language, there is very small bodyesearch on bilingual children, and no publishe
research on bilingual children with Special Languagpairment (SLI). This case study partly repksaa
larger study that compared morphological and syittcpatterns of the spoken Croatian language of
children with typical language development withg@daving a specific language impairment (Hrzicd an
Lice 2013). Our case study involved two bilinguhlldren with SLI. They were 1.5 year older than the
participants form HrZica and Lice’s study, they &&roatian-English successive bilinguals with Sirid
they were educated in English (one participan#fand the other for 5 years). The aim of this stwdyg to
describe the levels of morphological and syntaatiquisition of the bilingual participants with Sahd
comparethe number and types of their errovgh results of monolinguals with SLI in the preustudy.
Our assumption was thtte Croatian language loss in the two bilingualsilide demonstrated by shorter
utterances, fewer number of words, less varietgrammatical forms and sentence types, and by freque
code-switching.

The data collection processes included eliciting) amrration byusing the same pictorial template (Mayer
1969). The oral narratives were audio recorded, datd were transcribed and processed in the CLAN
program.The findings show no substantial differences betweee two bilinguals with SLI and the ten
monolinguals with SLI regarding the number and $ypsE morphological or syntactical errors. A
comparison between Croatian and English morphosyat&evels for each participant would give more
insight into patterns of bilingual development daguage-specific challenges of children with Sidhich
invites for further research.
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Building visions and expectations in language teaeh education: A study of Hungarian and Turkish
pre-service EFL teachers

While theories and methods of reflective teachiagehnow become an integral part of language teacher
education programmes across (and beyond) Europdotias of much reflective activity is still conéid to
language teachers’ past experiences and the kngevledbeliefs derived from these. Recent reseanch o
language teacher motivation (Doérnyei & Kubanyio2814) suggests, however, that exploring and shaping
the visionsandexpectation®f language teachers is an equally important taskeacher education, as the
mismatches between their expectations and joltie=aire one of the main causes for teacher attrénd
burnout (Lampert, Burnett, & Davie, 2012). In pex»dce programmes such future-oriented reflective
activity plays a key role in building realistic ardidence-based visions and expectations and ielaig@ng

both the skills and attitudes necessary for maiirigione’s own motivation for teaching.

The aim of my presentation is to support theseragqis through a set of belief-statements collefrtmd

two groups of Hungarian (n=12; n=18) and one grolupurkish (n=17) pre-service EFL teachers as pfrt
their professional coursework. In this reflectiwatiaty, each participant had the chance to forreukhort
written statements through sentence-starters fogusn language teachers’ roles, tasks, and profeassi
development—some of these geared specifically tsvaxpectations regarding the perceived difficofty
language teaching and pre-service teachers’ visidnthemselves as language teachers. By looking at
emerging patterns across the three participantpgrouwill draw attention to Hungarian and Turkiste-
service teachers’ tendencies to construct selfibapging expectations and visions about their
responsibilities in the profession, and also suggeys of deconstructing such detrimental belibfeugh
further individual and communal reflective actiegi
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Do young learners use discourse markers?

As discourse markers (DMs) have been recogniséaha@tant elements of natural speech, there has bee
an increasing number of studies of their use bytagheakers. However, native and non-native childre
use of DMs has been largely ignored, with a fevahlet exceptions (e.g. Choi, 2007; Romero-Trilld)2)0)
which is surprising as pragmatic competence isntisdéor speakers of all ages. In Croatia, forrapée, the
proposal of the National curriculum for English uegs learners at the age of 10 to be able to plan
conversation, connect elements of the text usimgple structures, retell a sequence of events aadbasic
turn-taking mechanisms, all of which is supportgdid/s.

The present study investigates the use of DMs bgdfatian EFL learners aged 10-11, in théiro4 5"
year of learning. The research is based on a stoglius consisting of the learners” performancea in
picture-based narrative task and answers to sioupéstions about their everyday lives. The partitipa
also completed a questionnaire assessing theudst to learning English and their exposure fa the
out-of-school context. The analysis demonstrated tine children did use English DMs to structureirth
narratives, though at a rather low frequency anth witendency of using a limited range of thesesuni
However, the qualitative analysis confirms a prigly correct use of DMs with respect to their ftions,
which points to the children’s awareness of thegmigtic characteristics of DMs. The results of the
guestionnaire indicate no correlation between ¢lagnlers” attitude and exposure to English and ttseirof
DMs. The findings lead to the conclusion that youfg learners have developmental potential for DM
acquisition, which points to the need for estaliigha framework for systematic teaching of Engixifs

to young learners.

References
Choi, 1. (2007). How and when do children acquire tise of discourse markeBAMLING 2007 40-47.

Romero-Trillo, J. (2002). The pragmatic fossilipati of discourse markers in non-native speakers of
English.Journal of pragmatics34(6), 769-784.



Mirna Trinki

Faculty of Humanities and Social Sciences, Uniteisi Zagreb
(mirna.trinki@gmail.corp

Stela Letica Krevelj

Faculty of Humanities and Social Sciences, Uniteisi Zagreb
(stela.letica@gmail.com

Multilingualism in Croatian education: Can we think outside the box?

Promotion and maintenance of multilingualism, asmaans of promoting the understanding and
communication, is one of the landmarks in the Ehigleage policy. Thus, the importance of learning
different languages has been emphasized in manga@doal policies at the European level. New
pedagogical (plurilingual) approaches focus on dbgelopment of learners’ multilingual awareness and
multicultural sensitivity taking into consideratidne diversity of learning contexts and learneirsguistic
backgrounds.

Croatia has had a long history of foreign langulegening. However, the majority of learners in Ciaa
classrooms have the same L1 (Croatian) and forleigguages are generally taught as strictly separate
school subjects. Acknowledging Garcia’'s (2014, p) @laim that only adding more languages to a
curriculum is not an efficient way of promoting rilihgualism and multiculturalism, we are interekiato

the realistic possibilities for creating ‘softedindaries between the languages in the curricubem Cenoz

& Gorter, 2015) in the Croatian context.

The study looked into primary EFL teachers’ andrlees’ attitudes to bringing other languages iffite t
English language classroom. More specifically, tiglo the use of a multilingual picture book we were
interested in the pedagogical potential of a nindilal picture book as perceived by 30 teachers&hd
learners. The multilingual picture book ‘The Subv@&parrow’ (Torres, 1993/2012) was presented andl rea
to both learners and teachers and it was followed bhort task that called for reflection upon dexitems

in three different languages that appeared intthey §ook. The reactions and attitudes to the dbogk and
the follow-up task were collected through a questaire.

The results showed that attitudes to multilinguadtyve books were generally positive and that the
pedagogical potential was recognized by both teachad learners. However, the results pointed to a
narrow conceptualization of multilingualism rarefsansgressed the borders of English as the target
language.
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Exploring Hungarian English Majors’ Identity Constr uction

In this qualitative interview study | investigateldingarian English majors’ identity construction iehising
English and Hungarian in their daily life. | expbdrhow learning the symbolic system of Englishueficed

the way the participants saw reality and how thegdutheir imagination to identify with a real or an
imagined community (Kramsch, 2009). | also studheslr subjective experiences of language learaimd
how they projected their feelings, expectationfears onto the new language and became awareiot.the
and L2 thoughts, feelings, and their body (Kramgi)9). By learning a new language and by confogmin
to the underlying cultural conventions, the papigcits gained symbolic access to a new community,
providing them with new opportunities. Consequenélgcessing a new language and a new community
gave them symbolic power that they would otherwisé possess (Butler, 1997). Finally, | explored the
reasons why they made investments in languageifganvhich was also an investment in their own aipci
cultural and linguistic identity (Norton, 2013).

Interviews were made with 38 first-year English angjstudying at the University of Pécs in Hungary t
collect data for this inquiry. Qualitative conteamalysis was performed on the transcribed intervigav
reveal both patterns and idiosyncrasies in the data. The results were in line with Kramsch's @00
findings that those participants who embraced thehexperiences rendered by English were awatieedf
L2 identity whereas those students who perceivechéw language as a threat to their L1 identityrdit
report changes in their identity. The interviewassociated learning English with metaphors sucklzigh,
growing up or playing a role. For some studentagisither English or Hungarian was a unique wasetff
expression associated with particular feelings #mlghts. Finally, the majority of the interviewees
observed several changes such as acting, speakirtinking differently when they used their vagou
languages.
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Attitudes to English and Motivation to Continue Leaning English in a Tertiary Education Setting

With English being the primary language of interoraal (business) communication and an academiciding
franca, it is surprising that Croatian studentstdrtiary education generally demonstrate low lewafls
motivation to continue developing their (professibnEnglish competence. Aiming to improve our
understanding of the situation in tertiary and E®Rtexts, the study investigates attitudes towardligh
and the motivation of intermediate and advancedlggrs who are required to pursue Business English a
compulsory part of their university studies. Approately 700 Croatian students of business and enmso
responded to a questionnaire based on earlier Isggicstic and L2 motivation research in the socio-
psychological tradition. Invested effort, a meastlated to motivated behaviour, was used as aricnit.
Descriptive and inferential analyses were perforteeidentify the attitudes and types of motivatjimesent

in the sample, as well as their correlations aratligtive strength. The study produced several ésterg
findings. For example, the results of correlationl &dierarchical analyses revealed that attitudesniglish
did not make a significant contribution to effowthile instrumental motivation reflecting past/prese
benefits most strongly predicted motivated behavi@enerally speaking, the findings provide insiginto
attitudes and motivation of learners of English $pecific purposes in the contexts where oppoitasip
use English for academic and professional purpasesomewhat limited. Based on the findings, wallfin
outline several implications for teaching Englisttértiary education settings.
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What | learned from designing modular blended leariing language skill development courses

Blended learning (BL), as an educational model dagbface-to-face and online solutions to imprdwe t
learning environment (Holmes & Gardner, 2006), igsoots in constructivist learning theory (Coni&ad
Donaldson, 2011). The findings of my previous petjg(Simon, 2014; Simon & Kollarova, 2016; Simon,
2017) pointed to the following: adding an onlinkeneent to traditionally face-to-face language skill
development courses is possible, there are idablfibenefits in the changed learning environnnth as
learner generated content (Dowling, 2013), the figakrole of the learning management system (LMS)
(Vance, 2012), and the BL experience is possilige to the technological socialization of the ri@~21-
year-old digital native generation. However, thpsgiects had an important drawback. As BL was mgostl
used to provide increased practice opportunitiessfadents, it was an added element to the fafact-
sessions and not integrated into the overall course more organic matter. The current project aims
provide a solution for this issue by applying a mlad approach, using the LMS to create topic-baset
development units (McGreal, 2004), to the BL modéie research was conducted in two Listening and
Speaking Skills (L&SS) courses at the InstituteEafjlish Studies at the University of Pécs withtfiyrsar
English major participants. The face-to-face sessifocused on practice and social language usage
opportunities while the online lessons allowed stud to reflect on a number of topics and apply the
strategies learned in class to solve problems amd Hiscussions at their own pace online. Threepyof
students between 18 and 25 years participateckitmtb-semester-long project. Four sets of datactidn
instruments were used to provide an overall pictirdhe experiment; student activity level measweets,
weekly online feedback questionnaireskmmodo end-of-term questionnaires and a focus groupviiee.

The results revealed key areas such as the leveemfired teacher presence in online engagement,
potentially motivating tasks, underlying reasonat ttause fluctuation in activity levels, learnepesence
and preferences.
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The Application of Objective Measures of Text Diffculty to Language Examination Tasks

Language examinations and tests have long clairotidthe stability and the comparability of theveés,

but oftentimes such claims have not been backebdyupmpirical evidence. Concerning tests of reading
comprehension, one important aspect of test lewaghé difficulty of the texts used for measurement.
Determining the level of a text, however, is oftemualitative exercise, even when level-relevanERE
descriptors are considered. In this presentatiset af objective measures of text difficulty anddability

will be presented by applying them to a set ofddsam a variety of language tests, all claimindpéoat the
same CEFR level. The study focuses on the comparatialysis of texts from B2 level English sample
reading tasks of four major commercial exam pra@de Hungary (BME, ECL, Euroexam, Origo) as well
as of the advanced level of the Hungarian schanlitey exam, which is also officially recognized as
representing level B2. In the course of the anglygirious measures Gobh-Metrix a system of objective
readability indices are used. With the help of G&étrix indices concerning narrativity, syntactic
simplicity, word concreteness, referential cohesideep cohesion, and L2 readability, the difficulty
measures of the texts are compared and differemeeexamined for statistical significance. Whilésth
analysis cannot claim to determine whether the testjuestion measure reading ability at the sawel,|it

is capable of revealing whether there are any figmit differences among the texts used in the
examinations designed to measure the same CEFRBR)e
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Change in feedback practices and its influence oruglents’ essay-writing skills — an action research

Many vocational high school students in Croatigettile advanced level English language exam witien t
State Graduation Exam (Matura). Despite preparatfonthe exam, their results show weakness inyessa
writing skills.

The action research undertaken aimed to answefotlosving: What type of feedback do students find
useful and motivating for improving their essaysi®l Beedback consisting of metalinguistic notes and
student-teacher conferencing influence their esgétyag skill? For accuracy, multiple sources ofalavere
collected (Mills, 2003) and triangulation of datasvensured through the initial Student Questiorn@if.
Komadina, 2014), students’ essays (with feedbackcamferencing), essay retake, and students’ eiafua
of the intervention.

The initial questionnaire distributed to 58 studesstablished their preference of direct feedbftlowed

by metalinguistic feedback and conferencing with tacher, while strongly objecting to mere underg
errors, i.e. indirect correction. Therefore, thacteer's intervention comprised metalinguistic festkoon
essays followed by student-teacher conferencesNagede, Pizorn & Jurig&vi¢, 2014). For motivational
purposes, students were encouraged to submit thected essay and possibly achieve a higher magk (s
Vizek-Vidovi¢ et al., 2003). Students’ evaluations of the irgation showed that such feedback was
effective for improving their essay-writing skillor the majority of students. This was checked and
confirmed in their re-submitted essays. By corregtheir errors, students claimed to have become mo
reflective in terms of understanding their errd?soof of that is a high number of corrected eramsthe
retake essays. Still, there are traces of usingaheidance strategy” in correcting errors (seeirdigann,
1977; Perkins & Larsen Freeman, 1975). Finallydstuis were consistent in their initial claim thariting

the essay would contribute to their knowledge oflish and help them with the Matura exam, only six
students stating that a higher mark was their omdyivation. The defined action research contributethe
practice of giving feedback to students’ essaygraving essay-writing skills, motivation for writinand
establishing positive student-teacher communicafidre process however, proved rather time-consuming
for the teacher.
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Tell me a story about learning to teach

The Hungarian Teaching English as a Foreign Langy@&FL) program is a competency-based system
according to Government Decree no. 15/2006. (ly.&B3ued by the Ministry of Education, on the
conditions of graduate and master's level. Ninehieg competences have to be acquired by student
teachers and ought to be implemented in teachirtéppos at the University of Pécs (UP), Hungary.

The talk focuses on the pivotal moments which rd&teed novice teachers’ decisions about their
profession and the teaching competencies thatcjpatits found essential during teaching.

The research is embedded in the framework of theghlian competency-based education system (Juhasz,
2016; Nagy, 2014), focusing on teaching competelibrdder et al., 2009; Richards, 2011). The study
relies on data collected from narrative intervieaccording to qualitative research methodology. The
interviews focused on retrospective experiencet) e interviewer aiming to elicit narratives abtie
participants’ teachers and teaching-learning psessConvenience sampling was used. Sample cahsiste
three teachers who graduated in 2016 at UP. Résesthodologies included narrative analysis (Mextov
& Webster, 2012) and critical discourse analysiggéts, 2004).

Seven aspects (teachers’ personality, favoritigtationship with teachers, success, fear, negatiitede,

and inspiration), as pivotal moments, were idegdifivhen examining the interviews. Findings show tha
success was the most pivotal factor accordingitgesl narratives in determining decisions abowtdneing

a teacher. Results reveal how novices understoadhitsy competences in retrospection. All three
participants highlighted stories about organizimgrhing process and improving students’ skills and
knowledge. The set of competences presented irstibri@es mirror novices strengths and weaknesses
regarding the profession. Findings may contribatehie understanding of student teachers’ and novice
teachers’ beliefs about the teaching professionmaag support the application of their competenoethé
future.
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Frame markers and coherence in L2 argumentative eags

Academic literacy presupposes, inter alia, leatradrdity to use their knowledge of language eletaen
to form articulate texts. In communicative competemodels this ability has been subsumed under the
notion of discourse competence which includes treepts of cohesion and coherence (Baviaka

& Bagari Medve, 2013). While worldwide there is a substdriibdy of research on cohesion, whose
findings typically point to overuse, underuse osmse of connectors, coherence is generally under-
researched. The present study is a step towardsngeke growing need to explore the relationship
between cohesion and coherence more extensively.

Starting from the premise that constructing a cehietext entails the ability to use metadiscourse,
namely "aspects of a text which explicitly organ&eiscourse or the writer's stance towards either
content or the reader " (Hyland, 2005:14), we ficstus on frame markers, i.e. elements referring to
discourse acts, sequences or stages (Hyland, ZD0&)study aims at (1) analysing typical features a
patterns of L2 learners' use of frame markersc@paring EFL learners' to native speakers' chpices
and (3) exploring the relationship between framekexs use, overall cohesion and coherence.

The corpus of the study includes 80 argumentatsayes written by Croatian EFL learners at B2 level.
Using corpus tools (e.g. SketchEngine) to analyamé markers in learners' texts we have extracted
numerical data which allow for comparisons andistiedl analyses of the relationships between
variables. Text cohesion and coherence are rateatding to analytical rating scales containing two
criteria for cohesion (appropriateness and rangmbésive devices used) and two for coherencel(loca
and global coherence).

The results are presented and discussed from &amas and methodological viewpoints. Whereas the
former focuses on characteristics of L2 writersscdurse competence, the letter addresses the
advantages and disadvantages of the study's médlyachd approach to discourse competence.
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Students’ difficulty and preferences assessment &2 language skills

Development of the basic language skills is considl@n important aspect of language acquisitioriclwh
can significantly be affected by learners’ percdiveompetence and attitudes. Contradictory findings
regarding the difficulty of language skills haveeheaeported in literature (Berman & Cheng, 201ba¢set

al., 2015; Jordan, 1997; Martinez-Flor & Us6-Ju2B06; Zergollern-Mileti, 2007). It is even less known to
which degree language skills’ difficulty is relatéol corresponding learners’ negative attitudes tde/a
them. Therefore, the objective of this study waddtermine how strongly the perceived difficultyéated

to subjective dislike of language skills. Eightyel female university students, whose L1 is Croatid

L2 English, made difficulty and dislike/preferenassessments (using 5-point Likert scales) for tth&se
language skills: reading out loud, silent readilistening, speaking, and writing. Listening andestl
reading were considered the most preferfdd3.75 andM=3.41) and the least difficultM=2.08 and
M=1.84), while speaking and writing were considetezimost difficult ¥1=3.70 andM=3.66) and the least
preferred ¥=2.57 andVi=2.54). The average correlation for the difficultydgpreference assessments was:
p=-.46 SD=0.13). The more difficult the skill is perceivedlie, the more students dislike it, to a moderate
degree, which is to be expected. However, the sar@nd significantZ=-3.02, p.corected-03) difference in
correlations between difficulty and preference i@md for the two most difficult skills: the assation
was the lowest for writingpE-.29, p=.009) and the highest for speaking{.65, p<.001). Writing and
speaking are both similarly difficult and dislikeayt perceived difficulty of speaking is much mtightly
related to its dislike in comparison to writing. i¥hs a novel finding and implies that the procsesse
underlying these assessments are probably diffevéatsuggest that personality and individual déferes
are the factors to be taken into consideratiomiiod-up studies.
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An exploratory study into Hungarian EFL students’ in-school and out-of-school learning behaviour

A recent all-encompassing report (Oveges & Csi281,8) has yielded intriguing results pertainingte
efficiency of Hungarian foreign language educationluding a discrepancy between learners’ seltresal
motivations to learn a foreign language and theitivated behaviour as perceived by teachers. Withia

to explore the said discrepancy, the present dtyggthesized that students are, indeed, motivatéebtn
English and are driven by intrinsic and integratinetives; however, due to the proliferation of astiele
English language media and possible shortcomingituafyarian foreign language education, they areemor
likely to hold out-of-school language use is morgeful and relevant to the development of their
proficiency. The study explored this motivationahtradiction by comparing and contrasting learnars’
school or out-of-school motivation to learn Englissing Dornyei’s (2005) L2 Motivational Self Systerm

its basis, with additional constructs such as keaautonomy and beliefs about implicit/explicit rieiag
added to the equation. A questionnaMe=(150) involving students aged 12-16 from a var@tidungarian
schools was used to collect data on the aforentedigonstructs and the participants’ out-of-sclooaltact
with English. Data analysis revealed that studangssignificantly | < .05) more willing to expend effort
outside the classroom than inside it, while it @B® shown that they believe out-of-school implieérning

to be significantly more effectivep(< .05) than in-school explicit learning. Interegly, no significant
relationship was found between the amount of leatmeit-of-school contact with the English languamel
their motivation to use English outside the classrofor learning. The implications of the resulte ar
twofold: firstly, even in relatively unicultural gangs like Hungary, there should be a shift tovgarabping
into English-language out-of-school activities letclassroom in English language teaching; secondly
considering the abundance of English language nsdiaunding today's learners, the concept of laggu
learning autonomy should be reassessed.
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Learner beliefs on project and group work in EAP chsses

Willingness or rather unwillingness to communicegtea key factor in the success of a seminar airtong
develop the speaking skills of participants. Insthualitative study | give a rationale for incorgtimg
project work in developing EFL speaking abilitiettwadvanced students. The participants of theystud
were 30 Hungarian students of English in their sdcgemester at university. The students randomiydd
groups of four or five to carry out a thirteen-wdekg project in their Listening and Speaking Skill
seminar. The project was semi-structured as audbrefesigned weekly plan was prepared to help ggou
follow the same project schedule, but the aimsterdrand outcome of the project were negotiatet thie
students. As a result, the aim of the project waattoduce ‘life’ in the Institute of English Stied to future
students. Based on the form of data collectionrtiegtes applied, the project was agreed to be segLow
encounter type, whereas based on how informatipresented, it was a production type of projectirich
the outcome could possibly be a flyer, poster, aiflen or photo essay. The students were expeaied t
present their projects in the last week of the stene

Data collection instruments involved non-participahservation, focus-group interviews and an
open-ended questionnaire to investigate how thggraeontributed to the speaking development of the
students. Results imply that engagement in a mghndiicognitive activity in and outside the classroo
contributed to a need for negotiating meaning amdarced interaction among students, which are key
factors in developing communicative competenceyelsas facilitated learner autonomy and awareiess
language development.
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On the nature of relationship between self-regulatin and lexical competence

Although a well-established research field in ediocaand psychology, self-regulated learning (SRay

only recently been embraced by second languagesitigju researchers (Collett, 2014). SRL is “an\agt
constructive process whereby learners set goalthéir learning and then attempt to monitor, regland
control their cognition, motivation, and behaviogujded and constrained by their goals and theestunl
features in the environment” (Pintrich, 2000:45Bhis complex construct can be measured either as an
aptitude (relatively fixed and stable in the lea)rme an event (dependent on particular demandstask).

Lexical competence, an equally complex, multidiniemasl construct can be defined in terms of the
theoretical constructs of size, width and depthiasfabulary knowledge. These can be statisticallgsaeed

by the corresponding behavioural constructs ofckxiliversity, lexical density or productivity, atekical
sophistication (Read, 2000).

This study aims to research the nature of relatiipnisetween self-regulated vocabulary learning lamital
competence. The participants are 84 university esttadwho take English for Specific Purposes as an
obligatory course. Students' SRL of vocabulary isasured by means of Self-regulating capacity in
Vocabulary Learning Scale (SRCVoc) (Tseng et &l06) which encompasses five underlying constructs:
commitment control, metacognitive control, satiaticontrol, emotion control and environment control.
Participants' lexical competence is assessed obasis of written texts they wrote as a courseirement

for which lexical indices are computed.

It is hypothesised that students with a strongdf-regulatory capacity would have a higher lexical
competence. Accordingly, the study's research munssare: (1) Is there a correlation between stigiself-
regulatory capacity for vocabulary learning anddekdiversity, density and sophistication of theiiting?;
and (2) Which of the SRCVoc constructs best predéeich of the indicators of lexical competence.a)e
lexical diversity b) lexical density c) lexical duptication?

The results will be presented and their theoretical practical implications discussed.
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Motivation in modern language studies

Majority of research on motivation in FL learningads with English as the global language or LSPaAs
result, there is less research in motivation dyeamithin specific populations, specifically, amastgdents
of other modern languages to whom FL is their fiforofession. The aim of this study is the consimnoof

a new type of questionnaire that investigates reanhics of the process of FL learning at the usiter
level. The research was conducted with Italian iBguidtudents of University of Zagreb of all 5 ye@is=
173). We used a mixed method approach for collgajirantitative and qualitative data with a questare
comprising of language learning biography and asffessed motivation level at enrolment time arttleat
time of the research. Thirty-three questionnairgies were adopted from existing motivation modéis
entries inquired about participants’ expectatiowsifcompleted study and four open-ended questiskeda
about their motivation to enrol into the studids tle-motivating factors, and their professionpiraions
after graduation. The results show a medium lef/elaivation among participants with an overall cese
from first to the last year of studies, while facémalysis shows that 36% of the variance is erptaiby
love for ltalian language and teaching situatiomo tfactors targeting intrinsic and extrinsic aspeof
motivation. Qualitative analysis confirmed thesetdes and showed that their teaching situation, the
organization of the studies and the university icuhnm offering, was a dominant factor in the de-
motivation. These results support the theory ofivatibn as a dynamic phenomenon that varies witte ti
in intensity and orientation. We find that the gapants are generally intrinsically oriented bt their
motivation reduces with time. For this reason, weppse the presented questionnaire for investigatin
motivation of these specific populations, and a ehdHat, in addition to the existing constructg;ludes
components assessing the satisfaction of the mantits with the organization of the studies and the
execution of the curriculum, and one that obsenther affective factors as the attribution modelf-s
awareness, and expectations of the university progre.
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A qualitative study on Hungarian students’ beliefsand perceptions of oral presentation skills

This qualitative study examined the role of selfifitence, debilitating anxiety, positive self-pgstiens,
technology use and openness for development bytmegdindings from ten case studies. Researchhen t
construct of oral presentations is fragmented bofirofessional and academic settings. Major chgts of
making presentations are engaging the attentionthef audience, dealing with arising questions
spontaneously, communicating in a natural style apglying technology smoothly in presentations
(Lehmann, 2015). Therefore, the mastery of presientakills is crucial in one’s professional cargde
Grez, Valke & Roozen, 2009) in many fields.

There has been growing interest in exploring camnfee paper presentations among academics. A nuwhber
studies attempted to describe the discourse steuofupaper presentations (Fernandez-Polo, 2014jgye
Jolivet & Carter-Thomas, 2005) or interactivity presentations and the need to engage the audience
(Webber, 2005).

There is no doubt that more research attentionlghmmigiven to the development of oral presentatidlis

in academic contexts, therefore, the participahthie study were ten English majors at UniversityPécs.
Data collection by semi-structured interviews tqddce in the spring semester of 2016-2017 acadgeaic
The scarce empirical studies published have shberpositive impact of instruction on performance an
emphasize the role of multi-media and evaluatiothénprocess (de Grez, Valke & Berings, 2010; dezGr
Valke & Roozen, 2009). Our findings support pasti&s on the role of anxiety and self-confidenseyall

as the importance of strategy training in develgpanal presentation skills. Participants reporteapply
multiple strategies to improve their presentatiddllss In contrast with in-class strategy training,
opportunities for development are sought by spauasly creating immersion-like learning environnsent
such as imitating native speakers’ lectures, apglyhulti-media language input and extensive readting
English. Students’ anxiety seems to root in howadbieve logical structure and coherence in presenta

as well as feedback from audience. Topic and tdoggare not perceived as influential on the qyadit
their oral presentations, however, English majoes @nvinced that good oral presentation skilld b
inevitable in their futureareers.
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Comparing motivation of young EFL learners

The secret of how successful foreign language ilegrran take place has been investigated for a tiomgy
Motivation is one of the most essential and domtimamong the various individual differences whickaity
affect the learning process (Dornyei, 2005), thereefit has been scrutinized for many decades ftietp
linguistics. Unfortunately, most motivation resdattas been conducted from an etic perspective alyd o
some studies can be found showing a closer piftome an emic view in primary education.

The main aim of this study was to compare the lagguearning motivation of two grade 4 groups leeyn
English in a Hungarian primary school context. Ehgsung foreign language learners have been tdoyght
the same teacher for four years but the group&rame two different classes. The answers to six tjoes
were sought to explore: what reasons young EFIné&arhave for learning; in what ways and to whagrmex
the children’s language learning motivation is $miand different in the two groups; what place lishg
has got as a subject among school subjects; whks$ ehildren find motivating in two classes; whag t
participants’ attitudes towards learning Englisk Bke and how EFL learners make use of their Bhgli
knowledge. Questionnaires, classroom observatgemj-structured interviews were carried out in ortde
collect the data. The participants of the studyeagetotal of 30 young learners and the presenarelsevas
performed by their language teacher. The findindgcated that all learners had positive attituttegards
English in both groups and these young EFL learmessivation was significantly influenced by theither
individual differences and the context of theirteag.
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A truly special examination: A case study of a lodeexam development project

The Hungarian foreign language learning environnarthe tertiary level is infused with the heigledn
tension between centrally mandated academic reqaits and locally realized learning outcomes. Iry Ma
2017, a managerial decision at the Budapest Busifekool (BBS) commissioned a complex departmental
L2 examination irrespective of resources. The prynm@am of this case study was to outline an assessm
framework that fits into the institutional contex, realistic about departmental L2 instructorsicieng
practice and testing competence, and meets wittestneeds. Hence, our research questions were:

RQO1:  What kind of assessment complies with thétiti®nal regulations that
govern the academic context at the BBS?

RQO02:  What test tasks are L2 instructors preparetétvelop based on their expertise
and available resources?

RQO03:  How do undergraduates relate to a new kirabséssment in general, and the
proposed new tasks in particular?

In order to be able to answer these research qusstthis mixed methods research builds upon three
sources of data. First, a documents analysis teaftethe institutional rules and regulations. Secard
online survey tapping (a) instructors’ languagesassent literacy, (b) their willingness to collzdterin test
development, and (c) their expectations about éke donstruct and administration. Third, studemvests
and interviews to disclose language learners’ meimes of and preferences for language instrucéind
academic requirements. The participants of theeysgrwere 25 foreign language tutors, 199 second-yea
students, and another four undergraduate langeagedrs were interviewed. The proposed test fowaat
subsequently piloted in two study groups (N = 3%)e results from descriptive statistics, factorlgsia, as
well as text analysis from interviews and surveygerled that while advocating the idea of a loest, tL2
instructors were unaware of fundamental conceptsaanadditional exam would be a daunting task datsi
their job description. At the same time, studentdidated that they were already overburdened wi¢h t
academic requirements. Despite the conflictingréstis, in a follow-up workshop, the researchersaged

to propose a test design which proved to be adokepfar the three parties involved. In this papee
outline the classroom-based assessment tool cangpasspoken presentation and a writing portfatiots
ecology and evolution.



